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Course Description

This course addresses 550 years of European history from the height of the Renaissance (ca. 1450) through the formation of the European Union.  Using a comprehensive approach to understanding European history, we will explore political, diplomatic, economic, cultural, social, and intellectual trends over the course of five and half centuries.

The departure point for framing this course is the very idea of Europe itself.  With the goal of examining the forces both opposed and in favor of European integration you will develop skill sets in the analysis of primary and secondary source evidence as well as leading currents in historiography of European history.  To this end, you will learn techniques in the analysis and interpretation of a wide variety of sources, from the pictorial (maps, paintings) to audible (songs, speeches, anthems), from non-fiction to fiction, from statistics to graphics.

My pedagogical goal for you is two-fold:  to help you (1) develop skill sets for the rigorous demands of a college history course AND (2) prepare for the AP European History exam in mid-May 2009.  To this end you will have ample opportunity to hone your analytical and interpretive skills through frequent writing activities, including document-based questions, free-response questions, and research papers.
Course Online Resources

Website:  strongverb.net

Besides our physical classroom, you also have a virtual online class website for monitoring and participating in class lectures, readings, activities, and assignments.  Always check the website strongverb.net (drill down to “AP Euro”) for upcoming assignments and tests.  Several assignments will require you to login to a secure website using a user id and password that I will give to you in the first several days of class.

Class materials will be made available in one of three formats: Microsoft Word (.doc); Rich text format (.rtf); and Portable document format (.pdf).

You may e-mail me your assignments and papers as long as they are in one of four electronic document formats: (1) Microsoft Word .doc, (2) Rich text format .rtf (3) Portable document format .pdf, (4) Microsoft Powerpoint .ppt.  Please do not send me Microsoft Works documents!
E-mail address:  buchananj@hastings.k12.ny.us

To communicate with me via e-mail, please use my Hastings school district e-mail account:  buchananj@hastings.k12.ny.us. [I will no longer use jsb@aya.yale.edu for school-related business.]

For many assignments you will be able to e-mail me your homework up until midnight of the day that it is due without incurring a late penalty.  Please note:  I generally do not check my e-mail after 3:30PM.  If you have an urgent question, please e-mail me before then.

Course Texts and Materials

We will use two texts as the foundational secondary-source reading material for this course:

McKay, John P., Bennet D. Hill, and John Buckler.  A History of Western Society.  Sixth edition.  Boston:  Houghton Mifflin Company, 1999.

Palmer, R. R., Joel Colton, and Lloyd Kramer.  A History of the Modern World.  Tenth edition.  Boston:  Random House, 2007.

Supplementary source readings

Banac, Ivo, ed.  Eastern Europe in revolution.  Ithaca:  Cornell University Press, 1992.

Billington, James.  The Icon and the Axe:  an interpretive history of Russian culture.  New York:  Knopf, 1968.

Davies, Norman.  Europe:  a history.  Harper Perennial, 1998.
Gay, Peter.  The bourgeois experience: Victoria to Freud.  Oxford:  Oxford University Press, 1984.
Lewis, Flora.  Europe:  a tapestry of nations.  Simon and Schuster, 1987.
Manchester, William R.  A world lit only fire:  the medieval mind and the Renaissance:  portrait of an age.  Boston:  Little, Brown, 1992.

Schama, Simon.  Embarrassment of Riches:  an interpretation of Dutch culture in the golden age.  New York:  Knopf, 1981.

Schorske, Carl.  Fin-de-siecle Vienna:  politics and culture.  New York:  Vintage Books, 1981.

Vernadsky, George, and Michael Karpovich.  A History of Russia.  New Haven:  Yale University Press, 1969.

Other course materials

· scholarly journals obtained from JStor.

· articles from the New York Times on historical and current European issues.

· articles from European newspapers obtained through online digests such as Google News.

· audiovisual materials (PBS documentaries pertaining to European history)

· music from personal and departmental collections.

· artifacts and memorabilia from personal and departmental collections.

· primary sources from a wide variety of online repositories including the Internet History Source Books Project, the Metropolitan Museum of Art, the Yale Avalon Project, the Artchive (artchive.com).

Highly recommended (optional)

AP Achiever (Advanced Placement Exam Preparation Guide) for European History (College Test Prep).

Rampolla, Mary Lynn, A Pocket Guide to Writing in History.  5th ed.  Boston:  Bedford/St. Martin's, 2007. 

Benjamin, Jules R., A Student's Guide to History.  10th ed.  Boston:  Bedford/St. Martin's, 2007.  
Daily Readings

In the course planner below, I have indicated the passages from Palmer’s A History of the Modern World and McKay’s A History of Western Society that correspond to the topics and themes we will discuss on that day.  For many topics I have included both Palmer AND McKay.  In such a case as both are listed, you have the option of reading either Palmer or McKay, unless I explicitly ask you to read one or the other.  

You are expected to take notes on the daily reading by using a modified version of the Cornell method of note-taking.  While I will not conduct “pop quizzes” on the reading, there will be spot “note-taking” checks.  [See the section below Homework: notebook.]

Teaching Strategies

I employ a variety of different pedagogical techniques in addition to traditional lecture and discussion.  My classroom is equipped with a SmartBoard which I use frequently for presenting lectures, showing video, displaying images of art and architecture, and playing music.  I also employ Google Earth extensively in my activities, particularly the feature that displays “overlayed” JPEG/GIF map files on top of present-day geographical and political borders.

You will also be engaged in several types of group activities in order to reinforce concepts discussed in class and reading.  Among these activities:

· “act-it-outs”:  creating and acting out dialogue for historical events based on primary sources.

· mini-group-discussion activities:  you meet in groups of three, prepare a forty-minute activity together based on a topic, then conduct the activity with 4-5 other students in sub-groups.

· podcasts:  you prepare a special report on a piece of art and the historical circumstances in which that art was produced in advance of a student field trip to a major museum near our town.  The report is recorded on computers using Apple “Garageband” software then uploaded to the students own iPods for use as an “audio guide” during the museum tour.

· online classroom activities:  blogs and web-page construction:  using the online classroom software “Moodle” you will participate in a variety of activities.  You will keep a blog about the reading they do; pose questions and respond to those of your classmates in online forums; and create your own web-pages in which you compile internet-based resources for use by the entire class.
Grades

Grades are based on the assessment of student participation in the activities discussed above.  The grade weight for each type of activity is described below:

Grade Categories


Percent of Grade

In-class activities



25%

homework (notebook)



25%

projects (individual and group)

25%

tests





20%

quizzes





 5%


Homework

Expect homework every day.  Reading will be assigned for every class topic, and students should expect to take notes on the reading.

Notebook.  Part of your homework grade is keeping an up-to-date notebook where notes on reading, lecture, and class activities are kept. I will periodically perform spot checks of your notebook to see that you have at least 80% of the readings notated at the time of the verification.  The grades for the notebook will be either + or -, and will constitute ¼ of your homework grade.  [Note:  since your homework grade is, in turn, 25% of your overall grade each quarter, the notebook grade is 6.25% of that.]

I suggest you keep your notes in a three-ring binder with loose-leaf paper in order to accommodate handouts given in class.  

Cornell Method of Notetaking.  If you do not have a “style” developed yet for notetaking, I suggest you start using the Cornell Method.  Each page of the notebook should have two columns:  a 6” right column for recording either reading or lecture notes; a 2 ½” left column for “cues” that you write out for jogging your memory.  

Regardless of what ever system you use, Be sure to record at the top of every new section the following:  for lectures:  the title of the lecture and the date; for readings:  the author, section title, pages and date.
On many occasions I will provide you with a reading notes chart in advance of the days reading for completing notes.  Include these charts in your notebook, too.

Other guidelines for taking notes in readings will be given in class. 

Blogs and Forums. Many of your homework assignments will require you to record observations on a topic in the website blog maintained for your class at strongverb.net.  Other assignments will require you to post responses to the observations of your colleagues in online forums.  Grading for participation in these online activities will also be graded + or -, and will constitute ¼ of your homework grade (or 6.25% of your overall homework grade.

Major Deliverables

In the course of the year, you will have several major individual as well as group projects.  Check the Course Planner for tentative due dates.  I reserve the right to change these dates as needed to accommodate changes in the school calendar adjusted for school cancellations, assemblies, and other unforeseen events.  

Individual projects  include biography profiles, annotated bibliographies, media (book, video, music, art) reports, and research papers (see below).  Group projects include jigsaw group facilitations on a topic or unit review, group presentations, group-led activities, and group wiki-website documents. 

Research papers.  There are three research papers throughout the year:

· The first will be on a topic of social and cultural history in Early Modern Europe (due We Oct 22).

· The second will be an interpretive biography of a person who interests you living in the time period from 1618-1789 (due We Dec 10).

· The third is on historiography, in which you discuss different historians’ treatments of one topic in European history from 1789-1945 (due Tu Mar 10).  

Each paper will be five pages in length.  It will contain an annotated bibliography and use at least five sources cited properly with footnotes.  With the exception of the third paper, proper use and interpretation of primary sources will be rewarded.  The research paper constitutes one half of your project grade (that is, 12.5% of your overall quarterly grade).

Work Groups

Well after your high school experience, you will find yourself constantly working cooperatively in groups—on the college level, in the workplace, and in political and social organizations. Any course in Social Studies then necessarily should encourage and promote group activity.

Throughout the year, you will continuously work in small groups that I put together.  On occasion I will let you self-select groups.  Nevertheless, expect that I will switch the groups on a regular basis so that you have the opportunity to work with different people.

For many group projects, I will break out the tasks due for each individual.  Individuals in the group will receive a separate grade for the components they are responsible for.  For some projects, it will be the responsibility of ALL group members to ensure that all tasks are completed by the due date.  Here everyone will get the same grade.  For still other group projects, your fellow classmates will provide grades on evaluation forms, which I will aggregate and average. 
Late Assignments

· If you hand in work with no documented excused absence, you may get no more than 85% of the total points possible for that assignment.

· I will accept no late work past the end of each five-week marking period (1/2 quarters) including assignments due in the fifth week of that marking period.

· If you suspect you will not meet a deadline, see me in advance. I will grant extensions on a case-by-case basis.
Tests and Quizzes

All exams in some way reflect as closely as possible the actual AP exam taken at the end of the year.  They will follow exactly the same format:  multiple choice, document-based questions (DBQs), and free-response questions (FRQs).  Quizzes are given only to check for understanding of the reading:  these are brief, often times identifications of major concepts and events.

Leaving the room during class

Only ONE person may leave the room at any given time.

If you need to leave the room, please do the following:  (1) fill out a hall pass which I will sign, and (2) sign the “out-of-room” log.   The hall pass will allow you to prove that you have permission to be outside of the classroom during class periods.  The “out-of-room” log will allow me to keep track of who is outside of the classroom in the event of an evacuation or other emergency. 

Your absence outside of the classroom should last no longer than five minutes.  If you return to class with food or drink, you will receive a referral.

Classroom Behavior and Rules

My classroom is governed by three basic policies:

1. EVERYONE, student and teacher alike, will be treated with respect.  (Putdowns and purposely hurtful comments or actions will not be tolerated.) 

2. No one will be allowed to disrupt the learning process of anyone else.

3. Show up ON-TIME and be ready to go.

We will be doing a lot of group work in class. To do so effectively, we need to establish a cooperative, tolerant environment, in which racist, sexist, and homophobic comments will not be allowed. It's okay to disagree with someone, as long as you don't attack that person in a personal, hurtful, nasty way.

Please do not bring your breakfast to class!  Water is okay, but if we are using computers in class, keep it far away from the machines.

Absence from class:  homework, quizzes and tests

Because the strongverb.net website is available to you at all times, absence from class is not a plausible excuse for not knowing homework, quiz, or test due dates.

If you are absent on the day of a test, you must make up the test at a time of my choosing. If you do not make up tests, quizzes, projects by the end of a quarter, they will be recorded as zero.

Course Planner

At the beginning of each unit below students should attend to the four “Unit Focus Questions” just beneath the unit title.  These questions—based on former FRQs—serve as the guiding questions that students should keep in mind as they read, listen to lecture, participate in group activities and prepare for tests.

	Tu Sep 4 
	01 - Course Overview:  Expectations, Guidelines, Resources, and Deliverables

	
	Themes:  organization of the course and the components of the AP Exam:  multiple choice, DBQ, FRQ; how this course differs from other high school courses; how to succeed in this course and prepare yourself for college; historical skills and understandings

	
	In-class activity:  Cornell note-taking -  group activity

	
	Assignment:  Reading excerpts from Flora Lewis, Norman Davies, Robert Schuman on European economic cooperation.  Blog entry:  what IS the idea of Europe?  Is it cultural, economic, political?

	
	

	Unit I
	The Idea of Renaissance

	
	Unit Focus Questions 

	
	“To what extent and in what ways may the Renaissance be regarded as a turning point in the Western intellectual and cultural tradition?”

	
	“Explain how advances in learning and technology influenced fifteenth- and sixteenth-century European exploration and trade.”

	
	“Analyze key features of the ‘new monarchies’ and the factors responsible for their rise in the period 1450-1550.”

	
	“Analyze the influence of humanism on the visual arts in the Italian Renaissance.”

	
	

	
	

	Mo Sep 8
	02 - The Evolution of the Idea of Europe

	
	Reading Due: Reading excerpts from Tu Sep 4 above. 

	
	Themes: What is Europe?  Who are the Europeans?  Is nationalism (specifically fascism) opposed to the idea of Europe?  What are the components of European culture.

	
	In-class Activity:  Group activity – small groups work out definitions of European culture.  Presentations to class.  Short You-Tube video:  the Eurovision song contest.  Beethoven’s Ode to Joy.

	
	Resources:  handout of timeline overview

	
	

	
	

	We Sep 10
	03 - Emergence and Transformation: Early Modern Europe

	
	Reading Due: Palmer, 18-46

	
	Themes: Church and state: papacy and kings; feudal concepts of property; Crusades:  interaction with Islam; Black Death as impetus for change; Corruption of the Church:  Babylonian Captivity, Great Schism; Jan Hus and other reformers; the collapse of Byzantium

	
	In-class Activity:  Introduction to the AP Exam:  This is NOT your Regents DBQ.  Group-activity for analyzing the components of the DBQ and rubric for its evaluation.  Learning points:  strategies for analyzing, determining POV, developing thesis, finding evidence, addressing Social, Political, Religious, Intellectual, Technological, and Economic elements. [Norton:  European Antisemitism activity.]

	
	Assignment:  Football DBQ; readings

	
	


	Fr Sep 12
	04 - The Renaissance: Political, Social, and Economic Change

	
	Reading Due: Palmer, 47-71, Primary Source:  Castiglione

	
	Themes:  Departure point for understanding social change:  attitudes toward women and love in the works of Boccaccio, Alberti, Machiavelli, and Castiglione.

	
	In-class Activity: Querelle des Femmes: “The Debate over Women” (2007-2008 Prof. Dev. Workshop Materials, pp. 69-85, by Steven Mercado):  small-group activity on analyzing POV and document grouping.

	
	Assignment:  Notes on reading / blog / wiki entrys:  parse reading concepts by PERSIA+GT


	Tu Sep 16
	05 - The Renaissance: Cultural Transformation—The Written Word

	
	Reading Due: McKay, 428-437; Machiavelli, The Prince

	
	Theme: Why was the study of the Classics so important to Renaissance-era writers? What did they learn from antiquity? If the Classics

were so central to their intellectual world, why did so many write in the vernacular? What were the interests of the humanists? How influential were their writings?  Case study:  slavia orthodoxa v. slavia romana

	
	In-class Activity: Written Word Activity:  (1) Livy and Machiavelli’s Discourses on Livy.  group analysis through comparison of excerpts, (2) excerpts from grammars for Latin and French, (3) excerpts of Czech literature, Polish literature, and Russian literature (original on one side; translation on the other).

	
	Assignment:  Notes on reading / blog / wiki entry; review website of Italian Renaissance art:  Rafael, Titian, Botticelli

	
	

	Th Sep 18
	06 - The Renaissance: Cultural Transformation—The Visual Arts

	
	Reading Due: McKay, 420-428; web readings on Brunelleschi, excerpt from Ross King, Brunelleschi’s Dome.

	
	Theme: Why was the study of the Classics so important to Renaissance-era artists? What did they learn from antiquity? In what ways did they adapt the forms and practices of antiquity in defining their own creativity? What

were their subjects? How influential were their works?

	
	In-class Activity:  Michelangelo and Da Vinci, representative rivals.  Learning tables:  ½ the class looks at documents pertaining to one artist; other ½ looks at documents pertaining to the other.  Documents include:  poetry of Michelangelo, court documents about Da Vinci, Vetruvian man, photograph of the David, etc.

	
	Assignment:  Review website of Northern Renaissance art:  Duerer, Holbein, Breughel

	
	

	Mo Sep 22
	07 - The Northern Renaissance

	
	Reading Due: McKay, 437-440; Primary Sources: excerpt Erasmus, In Praise of Folly

	
	Theme: How did the Renaissance of the North differ from that of Italy? Why?

	
	In-class Activity:  group-based FRQ activity:  strategies for answering the free-response question (focus on Renaissance).

	
	Assignment:  Chart on points of Protestant doctrine:  distinguishing Luther, Calvin, Zwingli


	
	

	We Sep 24
	08 - The Reformation:  Continental Europe

	
	Reading Due: Palmer, 77-84; Primary Sources: Excerpt Luther, 95 Theses, Calvin

	
	Theme: The Reformation in Germany and Geneva and Hungary. Class discussion will focus on the following questions: What caused them? How were they similar and different?  What role did personalities play?

	
	Motivation:  group-based analysis:  Two churches:  analysis of the artifacts and documents found in a Catholic church and a Protestant church

	
	In-class Activity:  The German Peasants’ Revolt, 1525 (2007-2008 Prof. Dev. Workshop Materials, pp. 51-59, by Susie Gerard):  POV exercise on grievances of Peasants.

	
	Assignment:  Notes on reading / blog / wiki entry   

	
	

	Fr Sep 26
	09 - The Reformation:  England

	
	Reading Due: McKay, 457-475; Palmer, 84-90

	
	Theme: How did the Reformation differ in England? In what ways was it similar to the Reformation in Europe? What was the role of Henry VIII? Were his actions justified?

	
	In-class Activity:  What DOES Henry VIII really believe?  Each group gets a different text reflecting Henry VIII’s actions and beliefs on Christianity, the relationship between the ruler and the church, his dynastic ambitions, and his own self-interest.  Each group is Henry in a given time period and announces what he “believes” to the class.

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Th Oct 2
	10 - The Counter Reformation:  Catholicism transformed

	
	Reading Due: McKay, 475-481; Palmer, 90-96; Primary Sources: Excerpts from the Council of Trent

	
	Theme: How did the Roman Catholic Church respond to the Reformation? Were the church’s reforms sufficient? Why or why not?  Was the Catholic Church weakened or strengthened by the Reformation?

	
	In-class Activity:  Simulation of Council of Trent:  progression of sessions and the published decisions.  Students identify and analyze what the Council resolves.  Attention to rules for clergy, hierarchy, and points of doctrine.

	
	Assignment: Review activity for test:  groups of 3 create a review activity for colleagues. 


	Mo Oct 6
	11 - Review for First Test

	
	This is the only review for a test to be done in class.

	
	In-class Activity: How to Adapt an Older DBQ for a Student-Run Lesson (2007-2008 Prof. Dev. Workshop Materials, pp. 126-136, by Jessica Young):  Student-lead activity on DBQ “Persecution of Witches”

	
	

	We Oct 8
	12 - Test

	
	Format: 30 Multiple Choice; 1 DBQ essay


	Unit II
	The Emergence of Absolutism

	
	Unit Focus Questions 

	
	“In the 17th c. how did England and the Dutch Republic compete successfully with France and Spain for control of overseas territory and trade?”

	
	“Analyze at least two factors that account for the rise and two factors that explain the decline of witchcraft persecution and trials in Europe in the period from 1580 to 1750.”

	
	“In 17th c. England the aristocracy lost its privileges but retained its power; in 17th c. France the aristocracy retained privileges but lost its power.  Why?”

	
	“Analyze the major ways which Tsar Peter the Great (1689-1725) sought to reform his society and its institutions in order to strengthen Russia and its position in Europe.”

	
	

	Fr Oct 10
	13 - The Wars of Religion

	
	Reading: McKay, 487-502; Palmer, 118-142

	
	Theme: discuss the relationship between politics and religion in the period as well as the origins of the Thirty Years’ War.

	
	In-class Activity:  Group activity:  analysis of the Thirty Years’ War

	
	Assignment:  Notes on reading / blog / wiki entry

	
	

	Th Oct 16
	14 - The Rise of the Atlantic States: Spain and England, 1469–1618

	
	Reading: McKay, 545-548; Palmer, 71-77, 97-118

	
	Theme: The differences between Spanish and English societies and why

they evolved in such different ways.

	
	In-class Activity:  DBQ / FRQ activity TBD

	
	Assignment:  Notes on reading / blog / wiki entry

	
	

	Mo Oct 20
	15 - Politics, Religion, and Society: Stuart England

	
	Reading: McKay, 548-554; Palmer, 153-167

	
	Theme: The issues that divided the peoples of the British Isles and the

issues they held in common.

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment:  Notes on reading / blog / wiki entry

	
	

	We Oct 22
	16 - Politics, Religion, and Society: The Dutch Republic

	
	Reading: McKay, 554-559; Palmer, 143-153 ; video:  Girl with a Pearl Earring.

	
	Theme: The geography, politics, religion, and economy of the Dutch Republic.  Rembrandt and Vermeer:  the artists who chronicle the Dutch middle class.

	
	In-class Activity: Small group analysis of Dutch Republic DBQ   

	
	Assignment:  Essay on Dutch Republic DBQ (min. 6 paragraphs).

	
	

	Paper due!
	17 - 5-page research paper on an experience of everyday life in Early Modern Europe.

	
	

	Fr Oct 24
	18 - Absolutism: France

	
	Reading: McKay, 167-186; Palmer, 531-548; Podcast: Dan Edelstein, “When the World Spoke French.”

	
	Theme: The absolutism of Louis XIV, Versailles as an expression of that

Absolutism.

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment:  Notes on reading / blog / wiki entry


	
	

	Tu Oct 28
	19 - Absolutism: Habsburg, Prussian, Russian, and Swedish Models

	
	Reading: McKay, 565-589; Palmer, 187-224

	
	Theme: Austrian Habsburgs since Charles V; the Fredericks in Prussia; Peter the Great drags Russia into Europe by the beard; the Wasas 

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment:  Notes on reading / blog / wiki entry

	
	

	Th Oct 30
	20 - Test

	
	


	Unit III
	From Scientific Revolution to Enlightenment

	
	Unit Focus Questions 

	
	“How did the developments in scientific thought from Copernicus to Newton create a new conception of the universe and humanity’s place within it?”

	
	“In the 18th c. people turned to the new science for a better understanding fo the social and economic problems of the day.”  Assess the validity of this statement by using specific examples from the Enlightenment era.”

	
	“Analyze the ways in which Enlightenment thought addressed religious beliefs and social issues in the 18th c.”

	
	“How did social and political conditions in 18th c. Western Europe prior to 1788 influence the ideas of the Enlightenment?”

	
	

	We Nov 5
	21 - Scientific Revolution

	
	Reading: McKay, 595-604; Palmer, 265-293

	
	Theme: What was the Scientific Revolution? What are its defining characteristics? Why were developments in the sciences not limited to any geographical region or culture? Who were the individuals involved in

the changes? What roles did women play? How was scientific information spread? What connections, if any, existed between the Renaissance and the Scientific Revolution? What were its successes and failures? Why is this age significant?

	
	In-class Activity:  DBQ activity:  analysis of attitudes and reactions toward participation of women in the science during the 17th-18th cc.

	
	Assignment:  Notes on reading / blog / wiki entry

	
	

	Fr Nov 7
	22 - Eighteenth-century Economic and Social Change

	
	Reading: Palmer,  225-233; Lutz K. Berkner, “The Stem Family and the Developmental Cycle of the Peasant Household: An Eighteenth-Century Austrian Example,” American Historical Review

77, no. 2 (April 1972): 398–418

	
	Theme: How has the peasant household evolved in the 18th century?  How peasants understand the nature of family and responsibility?

	
	In-class Activity: European Antisemitism from the 15th through the 18th cc. (2007-2008 Prof. Dev. Workshop Materials, pp. 86-111, by Jennifer Norton):  Group activity on analysis and grouping of a variety of document types relating to antisemitism. Lesson establishes antecedents to late 19th and 20th century antisemitic historical events. 

	
	Assignment:  Notes on reading / blog / wiki entry


	
	

	We Nov 12
	23 - Eighteenth-century European Economic Expansion

	
	Reading: McKay, 629-656; Palmer, 233-241

	
	Theme: The development of a global economy and its social/political consequences:  commercial rivalry around the world; commodities that drive the expansion of the slave trade; bourgeois and aristocratic wealth merges.

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Fr Nov 14
	24 - Eighteenth-century Dynasticism and Politics

	
	Reading: Palmer, 241-249

	
	Theme: What was the eighteenth-century state system? What were the major distinctions between Great Britain and the Continental states during this period? How do you account for the distinctions? What was the role of

organized religion? The aristocracy? Changing economic realities? Does a discussion of class make sense in this century?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Tu Nov 18
	25 - Eighteenth-Century Wars for Empire: France and Britain

	
	Reading: Palmer, 249-263. Patrice Louis-Rene Higonnet, “The Origins of the Seven Years’ War,” Journal of Modern History 40, no. 1 (March 1968): 57–90 

	
	Theme: How convincing is the interpretation in Higonnet’s article? What caused the land and global wars between the powers? How could they

have been prevented? What were their consequences for Europe?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: listen to podcast on the Enlightenment; reading notes on podcast in addition to reading 

	
	


	Th  Nov 20
	26 - The Enlightenment: Ideas and Influence

	
	Reading: McKay, 604-614

	
	Theme: The major ideas of the period, the definitions of Enlightenment,

and the men and women who sought to transform society.

	
	In-class Activity: The Harlot’s Progress—“Working Women” in 18th c. London (2007-2008 Prof. Dev. Workshop Materials, pp. 139-148, by Jessica Young):  POV analysis of Hogarth’s series The Harlot’s Progress.  Attention to the male perspective on women’s issues.

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Mo Nov 24
	27 - The Enlightenment: Ideas and Influence

	
	Reading: Palmer, 295-308. Enlightenment page of the Internet Modern History Sourcebook Web site

(www.fordham.edu/halsall/mod/modsbook10.html#The%20Enlightenment) and look at the sources there, specifically Voltaire, “Letters on the English” (numbers I, II, V, VI, VII, VIII, X, XI, and XIV); Kant, “What Is Enlightenment?”; and Paine, “Of the Religion of Deism Compared with the Christian Religion.”

	
	Theme: The major ideas of the period, the definitions of Enlightenment,

and the men and women who sought to transform society.

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry


	
	

	We Nov 26
	28 - The Enlightenment: Ideas and Influence

	
	Reading: Palmer, 308-317. Enlightenment page of the Internet Modern History Sourcebook Web site and read Rousseau, “A Discourse upon the Origin and the Foundation of the Inequality among Mankind” and Condorcet, “On the Future Progress of the Human Mind.”

	
	Theme: The major ideas of the period, the definitions of Enlightenment,

and the men and women who sought to transform society.

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Tu Dec 2
	29 - Enlightened Absolutism

	
	Reading: McKay, 614-624; Palmer, 317-323. Brenda Meehan-Waters, “Catherine the Great and the Problem of Female Rule,” Russian Review 34, no. 3 (July 1975): 293–307

	
	Theme: The appropriateness of enlightened absolutism.

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Th Dec 4
	30 - Test

	
	

	Unit IV
	The French Revolution and the Napoleonic Age

	
	Unit Focus Questions 

	
	“Napoleon is sometimes called the greatest enlightened despot.  Evaluate this assessment in terms of his policies and accomplishments.”

	
	“To what extent and in what ways was the French Revolution during the period 1789 through the Reign of terror (1784) an attempt to create a government based on Enlightenment ideals?”

	
	“Compare and contrast the relationship between the great powers and Poland in the periods 1772-1815 and 1918-1939.” 

	
	“Describe the ways in which conservative political and social views shaped the peace settlement of the Congress of Vienna.  Explain the consequences of the peace settlement for the period 1815-1948.”

	
	

	Mo Dec 8
	31 - The French Revolution

	
	Reading: McKay, 696-703; Palmer,  343-366

	
	Theme: The causes, consequences, and sources and interpretations of the

French Revolution as well as the role of propaganda.

	
	In-class Activity:  DBQ group activity:  Levels of literacy in Old Regime France

	
	Assignment: Notes on reading / blog / wiki entry

	
	


	We Dec 10
	32 - The French Revolution

	
	Reading: McKay, 704-711; Palmer, 367-388 

	
	Theme: The stages of the French Revolution and European responses.

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Paper due!
	33 - 5-page research paper:  interpretive biography of a person who lived between 1618 and 1789.


	
	

	Fr Dec 12
	34 - Napoleon and Europe: Conquest and Expansion of the Revolution

	
	Reading: McKay, 712-717; Palmer, 389-397

	
	Theme: Napoleon’s rise to power, the establishment of the Empire, and

domestic reforms.

	
	In-class Activity:  Analysis of DBQ on French Revolution (from 1991 test) - slavery

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Tu Dec 16
	35 - Napoleon and Europe:  Gone Too Far

	
	Reading: Palmer, 398-413 

	
	Theme: The invasion of Russia and the consequences for Napoleon and for

France.

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Th Dec 18
	36 - The Continent “Restored”: Congress of Vienna

	
	Reading: McKay, 755-761, Palmer, 414-426

	
	Theme: How do the goals of the Concert of Europe facilitate the rise of Balance of Power?  What developments usher in an era of reaction?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Mo Dec 22
	37 - Test

	Dec 24-

Jan 2
	Winter Recess

	
	

	Unit V
	The Industrial Age and the Emergence of Social and National Ideas

	
	Unit Focus Questions 

	
	“There were a number of factors that delayed the industrialization of Eastern Europe.  Discuss them and then compare them with the factors that encouraged the earlier industrialization of Western Europe.”

	
	“Describe and analyze the economic, cultural, and social changes that led to and sustained Europe’s rapid population growth in the period from approximately 1650 to 1800.”

	
	“What political and social changes in Western and Central Europe account for the disappearance of revolutionary outbreaks in the half-century following 1848?”

	
	“Contrast the impact of nationalism in Germany and the Austrian Empire from 1848 to 1914.”

	
	

	Mo Jan 5
	38 - Britain’s Age of Reform

	
	Reading: McKay, 772-777; Palmer, 467-474

	
	Theme: The politics of postwar Britain, the nature of leadership, and

opposition. What issues divided Tories, Whigs, and Radicals? What common characteristics did political leaders share? What distinguished them? How were issues resolved? What matters could not be resolved?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry


	
	

	We Jan 7
	39 - The Bourgeoisie, Liberalism, and Romanticism

	
	Reading: McKay, 761-763, 766-771; Palmer,  436-474

	
	Theme: What were the aspirations of the bourgeoisie?

What did they value? What divided some from others? How did liberalism influence the bourgeoisie? What problems did the bourgeoisie have with liberal ideas and values? What challenges did romanticism pose to both the bourgeoisie and liberalism? What were the principal contributions and legacies of romanticism?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	


	Fr Jan 9
	40 - The Industrial Revolution, 1800-50

	
	Reading: McKay, 724-739; Palmer, 429-435

	
	Theme: The factors responsible for industrialization, including the

processes in the textile industries as well as the consequences for working people and their families.

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Tu Jan 13
	41 - Industrialization:  Social Consequences

	
	Reading: McKay, 740-749 

	
	Theme: Class formation, work experience, gender, family, and class.

	
	In-class Activity: Art as a Window to the European World:  The Poor from the 15th to the 19th cc.:  Class and Point of View (2007-2008 Prof. Dev. Workshop Materials, pp. 112-125, by Margaret Telford):  POV exercise on analyzing art work to understand attitudes toward class.

	
	Assignment: Mini-poster/chart based on interpretation of several paintings.

	
	

	Th Jan 15
	42 - Socialism: Utopian and Marxist

	
	Reading: McKay, 764-765; Palmer,  476-481

	
	Theme: Why did Marx refer to the Romantic Socialists as utopian? Was his assessment accurate? Why is the term Romantic Socialist more accurate? What characterized their activities and prompted their visions? What were their long-term contributions? What distinguishes the writings and approaches of Marx? What are the characteristics of his system and his vision of history?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Tu Jan 20
	43 - “Awakening” of Nations:  Nationalism in Politics, Culture and Linguistics

	
	Reading: McKay, ; Palmer, 482-488 

	
	Theme:  Is there a paradigm for nationalist awakening?   Does the concept of nation evolve?  Case study of Italians, Czechs, Serbs.

	
	In-class Activity:  DBQ activity:  analysis of the political and cultural issues in the debate over Pan-Slavism.

	
	Assignment: Notes on reading / blog / wiki entry


	
	

	Th Jan 22
	44 - The Revolutions of 1848

	
	Reading: McKay, 778-784; Palmer, 489-502 

	
	Theme: Why did Marx refer to the Romantic Socialists as utopian? Was his assessment accurate? Why is the term Romantic Socialist more accurate? What characterized their activities and prompted their visions? What were their long-term contributions? What distinguishes the writings and approaches of Marx? What are the characteristics of his system and his vision of history?

	
	In-class Activity: Bluestocking and Socialist Women (2007-2008 Prof. Dev. Workshop Materials, pp. 148-156, by Jessica Young):  POV analysis of Daumier’s cartoons.  Attention to male perspective on women’s issues.

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	We Jan 28
	45 - Midterm Test


	Unit VI
	New Imperialism 

	
	Unit Focus Questions 

	
	“Compare and contrast the motives for European overseas expansion during the Age of Discovery (15th-16th cc.) and during the Age of New Imperialism (19th-early 20th cc.)

	
	“How and in what ways were economic and political factors responsible for intensifying European imperialist activity in Africa from the mid-19th c. to the beginning of the First World War?”

	
	“To what extent and in what ways did intellectual developments in Europe in the period 1880-1920 undermine confidence in human rationality and in a well-ordered, dependable universe?”

	
	“Analyze the key developments that characterized the European economy in the second half of the 19th c.”

	
	

	Tu Feb 3
	46 - Unifications of Italy and Germany

	
	Reading: McKay, 825-833; Palmer,  509-525

	
	Theme: How were the movements for unification similar in Italy and Germany? How did they differ? What roles did romanticism, nationalism, and liberalism play? What do the movements reveal about the role of political

leaders and strength of will? How did movements for unification influence other parts of Europe?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Th Feb 5
	47 - Imperial Powers in the Age of Liberalism: Britain

	
	Reading: Palmer, 574-588

	
	Theme: The nature of British parliamentary government in the period as

well as the differences between Benjamin Disraeli and W. E. Gladstone. Class discussion will also focus on the following questions: What distinguished the philosophies and approaches to government of conservatives and liberals? What did each party achieve? Where did each fail? How were politics becoming more “modern” in this period? Did the changes improve the

lives of English families? Who was left out? Why?

	
	In-class Activity:  DBQ activity:  analysis of the pressures on Great Britain’s Liberal government during the Sudan crisis (1884-1885).

	
	Assignment: Notes on reading / blog / wiki entry


	
	

	Mo Feb 9
	48 - Imperial Powers in the Age of Liberalism: Russia, Austria-Hungary, France

	
	Reading: McKay, 503-508, 823-824, 837-840, 841-847 ; Palmer, 526-534

	
	Theme: The distinctions between Russia and France in the period, and the factors most responsible.   What were the roles of women in each society?

How were their experiences similar? How did they differ?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	We Feb 11
	49 - Industrialization, Urbanization, and Society, 1870–1914

	
	Reading: McKay, 788-816

	
	Theme: Are conditions in Manchester comparable to those in other industrial cities of Europe at the same time? Why or why not? What roles did government play in changing the conditions? Why was there no revolution among the masses? What sources are necessary to study the urban working classes in this period? What are these sources’ strengths and limits?

	
	In-class Activity: DBQ activity:  comparison of middle-class and working-class attitudes toward work and its effect on the worker in the 19th c. Western Europe.

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Fr Feb 13
	50 - Mass Politics and Nationalism

	
	Reading: McKay, 848-851; Palmer, 589-612

	
	Theme: The nature of mass politics and the role of nationalism in this

period. How did nationalism influence the working classes? The bourgeoisie? The aristocrats? Were the responses similar across Europe?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Feb 16-20
	Mid-Winter Recess


	Tu Feb 24
	51 - Imperialism:  Cooperative Competition?

	
	Reading: McKay, 856-886; Palmer, 613-656

	
	Theme: How is “New Imperialism” different from the older forms? What were its characteristics? How did it differ from traditional imperialism? What is the value of Headrick’s thesis? What are the weaknesses in his argument?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Th Feb 26
	52 - Test


	
	

	Unit VII
	The Collapse of Certainty:  World Wars, Revolution, and Dictatorships 

	
	Unit Focus Questions 

	
	“’Every successful revolution puts on in time the robe of the tyrant it has deposed.’  Evaluate this statement with regard to the English Revolution (1640-1660), the French Revolution (1789-1815), and the Russian Revolution (1917-1930).”

	
	“The culture of the years between the two world wars (1918-1939) was marked by experimentation and an interest in the irrational.  Select any two European world or art or literature from this period and describe their significance in terms of these characteristics.”

	
	“Why did Germany’s experiment with  parliamentary democracy between 1919 and 1933 fail?”

	
	“Contrast European diplomacy in the periods 1890-1914 and 1918-1939 respectively.  Include in your analysis goals, practices, and results.”

	
	

	Mo Mar 2
	53 - Intellectual History at the Fin de Siècle

	
	Reading: Excerpt from Carl Schorske, Fin-de-siecle Vienna.   

	
	Theme: What is modernism?  Does it have a political equivalent?  Why do young people

	
	In-class Activity: Fashion and Fun (2007-2008 Prof. Dev. Workshop Materials, pp. 148-156, by Jessica Young):  document analysis of pictures from Norah Waugh’s Corsets and Crinolines; secondary source: Eugen Weber’s France Fin de Siecle.  Visual interrogation and small-group discussion about the participation of middle-class and elite women in recreation.

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	We Mar 4
	54 - Field Trip:  Museum of Modern Art, Neumuseum, Frick

	
	

	Fr Mar 6
	55 - The Origins of the Great War (World War I)

	
	Reading: McKay, 891-903; Palmer, 657-678  

	
	Theme: The long-term causes of the Great War and the role of each nation

in the run up to 1914. How was the war a logical consequence of the interplay of these forces?  How did it represent a failure of politics and diplomacy in the period?  Was the peace attributed to balance of power doomed to collapse?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Field trip assignment:  group analysis of artwork illustrative of historical themes prior to WWI 

	
	

	Tu Mar 10
	56 - The Great War

	
	Reading: McKay, 904-907, 916-922; Palmer, 674-696; Primary Sources: poems “1914,” “Strange Meeting,” “The Parable of the Old Man and the Young,” “Anthem for Doomed Youth,” and “Dulce et Decorum Est” on the War Poems and Manuscripts of Wilfred Owens Web site (www.hcu.ox.ac.uk/jtap/warpoems.htm)

	
	Theme: what the war meant to Owen (a decorated British officer and

poet) and discuss what it meant to others of his generation. Class discussion will also focus on the following questions: How does Owen present the war? How was his generation changed by the Great War? How valuable are these poems as historical sources for the war? In what ways was Europe forever changed by the war? What factors made the war so devastating?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Paper due!
	57 - 5-page research paper on an historiography of an event that occurred between 1789 and 1945.


	Th Mar 12
	58 - The Russian Revolution

	
	Reading: McKay, 908-915; Palmer, 697-718

	
	Theme: What caused the Revolution? What characterized its process? How did the Bolsheviks succeed? What was the European response? Was it a correct assessment of the situation? How was the Revolution covered in the press?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Mo Mar 16
	59 - Seeking Stability in an Age of Exhaustion and Despair

	
	Reading: McKay, 926-943; Palmer, 743-772 

	
	Theme: How had Europe changed as a result of the war? What were the major issues confronting Europeans of every social class in the period? How did each respond? What actions did governments take in the period? Did they make good choices? Why or why not? Did governments recognize the impact of what had happened and the implications of the war? Were the changes similar for men and women? What were the economic consequences of the war? What were the intellectual and cultural responses?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	We Mar 18
	60 - Socialist Models in Praxis

	
	Reading: McKay, 960-967; Palmer, 719-742 

	
	Theme: In what ways did socialists diverge in effecting Marxist ideology?  What role did the Great War and the emergence of the Soviet Union have on socialist philosophers and politicians?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Fr Mar 20
	61 - The Depression and Dictatorship

	
	Reading: McKay, 944-952, 956-959, 968-974; Palmer, 764-800

	
	Theme: How and why did fascism develop in Italy? What were its basic elements? Who was Mussolini and what was his appeal? What was the impact of fascism on men and women? How did it evolve in Italy? How and why did

the Nazis rise to power in Germany? How did Nazism evolve in Germany? What were its basic elements? What was its impact on men and women? Who was Hitler and what was his appeal?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Tu Mar 24
	62 - The Coming of War

	
	Reading: McKay, 975-979; Palmer, 801-808

	
	Theme: The long- and short-term causes of the war. What was the role of European pacifism? Why were liberal democracies so ineffective during this period? What was the impact of events in Spain? Could war have been prevented? How? When?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	


	Th Mar 26
	63 - World War II

	
	Reading: McKay, 979-991 ; Palmer, 809-832

	
	Theme: the major turning points before addressing the

consequences on the battlefields and at home. Class discussion will also focus on the following questions: What roles did European leaders play in prosecuting the war? What roles did the people play?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Mo Mar 30
	64 - Test

	
	

	Unit VIII
	Europe Reborn…Again?

	
	Unit Focus Questions 

	
	“’Every age protects its own image of man into its art.’  Assess the validity of this statement with reference to two representative 20th c. European world in either the visual or literary arts.”

	
	“Analyze the common political and economic problems facing Western European nations in the period 1945-1960 and discuss their responses to these problems.”

	
	“Describe and analyze the resistance to Soviet authority in the Eastern bloc from the end of the Second World War through 1989.”

	
	“Many historians have suggested that since 1945, nationalism has been on the decline in Europe.  Using both political and economic examples from the period 1945 to 2000, evaluate the validity of this interpretation.”

	
	

	We Apr 1
	65 - Europe in the Postwar Era

	
	Reading: McKay, 992-1008; Palmer, 833-880 

	
	Theme: postwar reconstruction and the changes in the political map

of Europe. Class discussion will also focus on the following questions: Why and how did reconstruction take place in Eastern and Western Europe? In what ways was the process similar? In what ways did it differ? How were domestic politics altered across Europe? What were the implications of the Cold War? How were individuals and groups within each culture influenced by the changes?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Fr Apr 3
	66 - What is European Culture in an Age of Globalization

	
	Reading: McKay, 1009-1014, 1022-1025; Palmer,  1028-1045

	
	Theme: International style emerges; philosophical developments in existentialism, deconstructionism; abstractionism in the arts; American cultural impact and the search to retain identity.

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	Apr 6-10
	Spring Recess

	
	

	Tu Apr 14
	67 - The End of the Cold War, the Collapse of the Soviet Union

	
	Reading: McKay, 1030-1045 ; Palmer, 951-1004  

	
	Theme: Superpower-plays; challenges to socialism and the accidental collapse of Eastern European Communism; Nationalism fills the void in supranational states.

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry


	
	

	Th Apr 16
	68 - Redefining Europe in a Post-Cold War World

	
	Reading: McKay, 1046-1058; Palmer, 1005-1027

	
	Theme:  Ex-Soviet and Eastern Bloc countries join Europe; post-Colonial immigration and the challenges to national identity.

	
	In-class Activity: Simulation on admission to the EU and NATO.

	
	Assignment: Notes on reading / blog / wiki entry

	
	


	Mo Apr 20
	69 - Europe Now and into the Future

	
	Reading: McKay, 1059-1062; Palmer, 1028-1057

	
	Theme: Structure of the European Union:  confederation or federalism?  Great Power Redux?

	
	In-class Activity: DBQ / FRQ activity TBD

	
	Assignment: Notes on reading / blog / wiki entry

	
	

	We Apr 22
	70 - Test

	
	

	
	

	
	

	Fr Apr 24
	71 - Review for the AP Exam*

	
	

	Tu Apr 28
	Review for the AP Exam*

	
	

	Th Apr 30
	Review for the AP Exam*

	
	

	Mo May 4
	Review for the AP Exam*

	
	

	We May 6
	Review for the AP Exam*

	
	

	Fr May 8
	Review for the AP Exam*

	
	

	TBA
	AP Exam


*”Buffer days” in the event of school weather cancellations, assemblies, etc.






